. At the time of the law's passage, it was estimated that in the United States over half of all children with disabilities were receiving no educational services whatsoever (Smith & Luckasson, 1995 (Affleck & Lowenbraun, 1995; Bondy, Ross, Sindelar, & Griffin, 1995; Ellis, Rountree, Casareno, Gregg, Schlicter, Larkin & Colvert, 1995; Feden & Clabaugh, 1986; Kemple, Hartle, Correa, & Fox, 1994; Maheady, Harper, Mallette, & Karnes, 1993; Stayton & Miller, 1993) have been specifically designed in such a way that a single program prepares both special education and general education teachers to work with all children in the general education classroom. Blanton, Griffin, Winn and Pugach (1997) (Kemple et al., 1994) . Stayton and Miller (1993) Moreover, these visits provided a &dquo;common ground&dquo; for identifying ways in which regular education and special education could complement each other (Bondy et al., 1995 (Lilly, 1989 
